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Why HIPs? 



Falling Short? 
College Learning and Career Success
Key findings from survey among 400 employers and 613 college 
students conducted in November and December 2014  
For The Association of American Colleges and Universities by 
Hart Research Associates



Methodology
 Online survey among 400 executives at private-sector and

nonprofit organizations that have 25 or more employees
 Each reports that 25% or more of their new hires hold an associate

degree from a two-year college or a bachelor’s degree from a four-
year college

 Online survey among 613 college students, all within a year of
obtaining a degree or, in the case of two-year students,
transferring to a four-year college
 Sample includes 304 students at four-year public colleges, 151

students at four-year private colleges, and 158 students at two-year
colleges
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Learning Outcomes that at Least Four in Five 
Employers Rate as Very Important

*8, 9, 10 ratings on zero-to-10 scale, 10 = very important
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Employers say they are much more likely to consider 
hiring recent college graduates who have completed an 
applied learning or project-based learning experience 

94% Internship/apprenticeship
87% Senior thesis/project
80% Collaborative research project
69% Service learning project 



Attributes employers seek on a candidate’s resume

Source: Job Outlook 2016, National Association of Colleges and Employers

Attribute % of respondents
Leadership 80.1%
Ability to work in a team 78.9%
Communication skills (written) 70.2%
Problem-solving skills 70.2%
Communication skills (verbal) 68.9%
Strong work ethic 68.9%
Initiative 65.8%
Analytical/quantitative skills 62.7%
Flexibility/adaptability 60.9%
Technical skills 59.6%
Interpersonal skills (relates well to others) 58.4%
Computer skills 55.3%
Detail-oriented 52.8%



Most employers say they would find 
e-portfolios useful.
Employers: How useful do you find/would you find this in helping you evaluate job 
applicants’/recent college graduates’ potential to succeed at your company?

Very/fairly useful

College transcript
Electronic portfolio of student work 
summarizing and demonstrating accomplishments 
in key skill and knowledge areas

45%

80%

Very  9%

Very 
useful
36%

Very/fairly useful
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Intentionality of HIPs

• Selection
• Design
• Access

HIPs • Defined 
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• Integrated
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“High-Impact Practices” that Help 
Students Achieve the Outcomes

 First-Year Seminars and Experiences
 Common Intellectual Experiences
 Learning Communities
 Writing-Intensive Courses
 Collaborative Assignments & Projects
 Undergraduate Research
 Diversity/Global Learning
 Service Learning, Community-Based 

Learning
 Internships
 Capstone Courses and Projects





Bringing Equity and Quality Learning Together: 
Institutional Priorities for Tracking and 

Advancing Underserved Students’ Success

Key findings from a survey among 325 Chief Academic Officers or designated representatives 
at AAC&U member institutions, conducted July 15 to October 13, 2015,

by Hart Research Associates for the Association of American Colleges and Universities



Examining Equity?

31% of institutions disaggregate data on 
participation in HIPs by race/ethnicity, SES and/or 
parents’ education

17% of institutions disaggregate data on 
achievement of learning outcomes by race/ethnicity, SES 
and/or parents’ education



Examining Equity?

32% of institutions disaggregate data on 
credits/course completion milestones by race/ethnicity, 
SES and/or parents’ education

32% of institutions disaggregate data on completion 
of remedial courses by race/ethnicity, SES and/or 
parents’ education
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Have equity goals

Do not have but are 
planning to develop 

equity goals

Do not have 
and do not 

have plans to 
develop

Does your institution have specific, explicit equity goals that 
are aimed at building new opportunities for high-impact 
learning for first-generation students, low-income students, 
and/or students of color?
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Critical Questions
• What does it mean to be an equity-

minded practitioner? What does it mean 
to have an equity-minded pedagogy? 

• How do we value and embed students’ 
“cultural wealth” and diversity in 
educational designs and strategies?

For additional information on community cultural wealth, please see Yosso, Tara J. (2005). Whose culture has capital? A 
critical race theory discussion of community cultural wealth. Race Ethnicity and Education, 8(1), 69-91.



Assessing Equity in
High-Impact Practices Toolkit

Developed by the Center for Urban Education at the 
University of Southern California

Printed in Assessing Underserved Students’ Engagement in High-Impact Practices 
(Finley & McNair,  2013)



Assessing Equity in HIPs

• Select a HIP for Assessment 
• Gather and Analyze Data
• Interrogate Policies and Practices
• Plan Inquiry Activities
• Identify Culturally Inclusive Practices and 

Interventions
• Implement Actions and Set Equity Goals



Intentionality of HIPs

• Selection
• Design
• Access

HIPs • Defined 
• Evidence

Learning 
Outcomes • Assessment

• Data Disaggregated
• Integrated

Equity



UT’s Institutional Learning 
Outcomes and Program-Level 
Student Learning Outcomes



Guiding Questions

• How can campus educators provide higher 
levels of transparency of the learning 
outcomes to help students understand the 
benefits to their lifelong success and career 
preparation? 



Guiding Questions

• How can the performance descriptors 
identified in the rubrics inform the design of 
high-impact practices? 



Intentionality by Design 



VALUE Rubric



Criteria
Levels

Performance 
Descriptors



What makes a practice high-impact?



HIPs: Eight Key Elements
• Performance Expectations Set at Appropriately High Levels
• Significant Investment of Time and Effort by Students Over 

an Extended Period of Time
• Interactions with Faculty and Peers about Substantive 

Matters
• Experiences with Diversity 
• Frequent, Timely and Constructive Feedback
• Structured Opportunities to reflect and Integrate Learning
• Opportunities to Discover Relevance of Learning Through 

Real-World Applications
• Public Demonstration of Competence

Source: Kuh, George D., and Ken O’Donnell. 2013.  Ensuring Quality and Taking High-Impact Practices to Scale. Washington, DC: 
Association of American Colleges and Universities.



Intentionality of HIPs
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Guiding Questions

• What are promising direct assessment 
strategies for evaluating students’ achievement 
of learning outcomes, as a result of their 
participation in high-impact practices? 



AAC&U’s VALUE Institute
• Partnership with Indiana University’s Center for 

Postsecondary Research

• Institutions are invited to participate in the VALUE 
Institute by collecting samples of student work, 
uploading the work into the digital repository and 
having the work scored using the VALUE rubrics by 
certified VALUE Institute faculty scorers.

• Participating institutions receive data and reports 
from the tested VALUE nationwide database for 
benchmarking student learning.



http://www.aacu.org/OnSolidGroundVALUE

http://www.aacu.org/OnSolidGroundVALUE


Developing Action Plans



Action Plan Key Components
• Background—Why HIPs? How do you define 

equity and inclusive excellence? 

• What are your goals for incorporating HIPS? 
What are our equity goals? (Content “what”
or Process “how” or Outcome “why”)

• Barriers to Accomplishment (Do educators 
have agency to accomplish goals? Why or why 
not?) 



Action Plan Key Components

• Opportunities for Support (professional 
development needed?)

• Engagement Plan 

• Communication Strategy

• Evidence of Current Environment and 
Measures of Success



Dr. Tia Brown McNair
Vice President

Office of Diversity, Equity and Student Success
mcnair@aacu.org

202-884-0808

Thank you!

mailto:mcnair@aacu.org
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